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ABSTRACT:
A word of caution is needed about the tendency of

language teachers to seize- on simplistic and unproven so3utions to
'complex problems. For example, the concept of individualization, when
it is limited to having students work in isolation to fulfill
mechanically-prescribe& objectives, should be questioned. The
so-called "systems' approach" -§lp foreign language learning simply
attempts to do.more efficiently the same depersonalizing things that
caused the educational., problems. If th) learning experience is to

.
have any permanent value for the student, he must perceive what he is
learning as intimately involved with his own self-fulfillment.
Student interest and motivation are the keys to success. Foreign
language teachers have in the past made the mistake of introducing
too much content at too fast a rate. Textbooks should be used as
basic resources rather thaL as basic curricula, and undue emphasis
must not be placed on the quantity of material a teacher covers.
S+udents must be given a chance to do something with the language
they are learning, to use it instead of simply memorizing it.
Teachers must choose course contenf on the basis of the following

'three questions: (1) Is it a genuine sample of cultural and
linguistic material? (2) Does it fit the student's level of maturity
and intellectual development? (3) Will /the student find it
interesting and worthwhile? (PP)'
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...The following 'is an abridged version,.of an address' delivered

April 27,1974 at the UFLA Spring Conference. . . .
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(IS OEPAcitiAtIN r Hews,
BOUCATTON ELPAPII
NATIONA4INSTITUTO,OF

opticAtips. .

TH14 oocumaNI 'BOSH POP -
DUCE AXACTt..Yr A§ %Reet/IVgD PAT
the PERSON 4:94 OROANIZATIO .041,
ATit,,G IT POINTS OP MOM oftsopitil
STATOO 00 NOT NOCOSSAelLY,PeP
SENT °PRIMAL NATIONM. INSTITUT-0
EouentiON"POsitiON OR POLICY.

I was asked to relate'my remarks to your coqkerence theme, l"Secrets of,

-. StlicCessi".. T....lie that -theme wi.th its emphasis on the'posiCive. I also .14.4-,' : 7

.thp emphaSis on'student motivation and student particiPatielf which ;04 reflected

in the-6ft0rnoen Cljnics. 1 believe ,in Me practie.of'usingsuceessful., .

.. :. programs as pedag6gfcal models; I also believe that l*e.le need to do more with
.

Motiv.ating students and inghlving titeM 'more ..actively in the instriietiopal ptoaffss.

rn fact thic is one of the thrbnds which will tun through m' presentien toiliy..
,

...
of peopl.e'in our profession to sei%e upon sitipli.Atic, unproyeD and heavily
Another theme.oftoday!A remarks,i tis. a Word o4 catioh regarding the tenancy.:

-.. . a

, ' -'
.

balVnooeci:solutiot4 to complex prokems .(such as teaching a second laniUage-.
,

..

to American '8eenaters4and yd.ung ilvlts.),
.

.

: j .
.1

A the out&bt, let us take a brief look at 44 few_of the major bandWagonS'

,::
whichare outside of the foreigninngutielia41, but, which ataaffeci':Ing.u.e.--',.4,

.. : One of the first which comes Lo mind isindividualliation. The ptablem that.

v there are at lecst.a.dozen different versions of what that tergt 'pans:: Ttpi , '- ";

it is neteAssry to define one's terms.. To many people it means self-pa:441

je.Atting each student complete the same body of:subje r.Ict matter hi own rate,-
. ,.

. 1 watch has shown that there, artIlissAy_limitatIg21112-To this approach One of the

bwi stmmar..Les of_thalic-515176f6N-ith it was donal5eAameisOyfor of B.Y.U.,in_Oe

ifebruirryt....las.01of the fyeaker. Ifis conclusions TafIcet what seems to be hapAiling

with studehts of high school ned college age areun4 tire country. , . .: -''''.

- Iti,thi,S regard I would' like to Otstion seriounly.the. concqpt of individuil.

zation/Obleli is. limited to havinit_students:working in Iscantion to $uifill

meehauccally-preseribed objectiw(10'but-OniyThe'diffeAnt.rate*0 of speed.' This

approach, no matter what you do, tends to reduce or eliMinate.social interaction..

among.students. And stuuents are. nh:er\all., social'cfcatUres. I would also ltk

to go on record as'oppoSing the (:urricular dejiVery systctu which-certain

Advocates of-"accoattability" crill the "sYstelivOlpproaci I'm not against the;

systems eppronch per -sv, It's .jut that its 4W5.eation to the instructional. ,

.program is potentially destructive to.genuile.eaucotion. Among other .things, tha

systems approach involves on assc! ssment of student needs, the writing of

behavLoral objeatves in relation to those heeds,- the.prepaeation of testae to'

measura.whether or not the ohjectiVos' have been met, andinf courde an instruciion41-

system for getting the students o produce those behaviOrs,which have been (

'specified advance. In fact, I'm peraonAlly nppailt!deby'the implication that-vit

theft spare tile-,-tenchers Are sur.po.tied to produce an Indqvidualizcd parson414

. ized, coat accountable, releva.nt :Ad eareer-o,:lented program which is to be

finalizedwrititen down.ond des,ribed.in terms of 3,624 behavioral object444s

next 'Tuesday. Arid ±he tragedy is tblt, even if you .could do all that, it

S,

.
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wouldn't so,lve th'ing. For the answer to our" problems is not to confroll

students with.a more sophisticated knWedge-dispensing system; our problem

is to get students to :elate emotionally and with intellectual integrity to'

that part of thc.uman eulturAl heritage which we#call-the.foreign languagg ,

field. And the trouble with administratively-oriented .gimmick6 like the.

systems approach is that they are simply Crying to do more efficiently those

depersonallzing things whicb caused the problem in the first place. And the

fecord shows'..hatbehaviorally-oriested'systems.techniques have net had

spectacular SUGCCSS in foreign' language edncation. It should also be noted

that: the accouhtability-or,iented programs in other sub jee,t areas have failed

to produce better edueativIal results.1 (And. here 'I'm referring to the

. performance contracting approach in'which private learning .corporations were

paid in accorda'nce to how well students 0.ti on'pbjegtive, teifts,) in my. opinion

the reason' why'systems people do not pet the peomised results is that they

have failed to grasp the'principle,whieh'field psychologists refer to as
'imp space." According to this concept, whatever 'Is in a person's life space

in a 'given moment is important to him; everything else is irrelevant. Or, as
the psychologist Jerome Bruner has expttssed i 'You must get the perceptual .

field organized around your Own person as cent r 1..fore you impose' other less

egp-centric ayes upon it."2' To4pply this to he. present (discussion oP

pe'csonalized Dareign language pT, rams,''it.metns simply that, if the learning

experience Is to have any perman nt value to 'the student, he must perceive it as

producing sonic important inward hange fp hip or.her. a person. Those who

. identify with this soncalled."hun nistic approach" .;p educatin refer. to this .

.phenomenon by such terms as "the leedlor self-actuAlization'," or the need for

any,experience to become "a meaningl'ul entlity in on4.s.tife space." At "a less

D 'sophisticated level, there are thoSe who talk about clucatiol in ter0- of

'kelevance" or "doing your own thing." But whatever th& jargon', the intention

is the same. Theotudent Jeans a particular thing because he personalty

perceives it to be intimately connected with his personal self-fulfillment in the.

presdn4 or near future. All other learning is, at best, irrelevant to him

according to this 'humanistic View.

However, 1 think the point should also be Tiede that terms like "relevancey"

"self-adtualization" and "doing your own,,titing" are rather.dangerous half-truths '

unless they are put in a suitable context. And where education is concerned,

' that ntext is the curriculum. One does' not self-actualize 'fn a vacuum; one

does of run .ground scattering relevance upbn the world 'if his only equipment .

-con ists.of gut-level feelings combined with ignorance and youthful self-ilghteous-

ne s. All, of this is not new, of cou se. In fact, way back in 1762 Rousseau

sde an eloquent cage against doctriniire.teaching methods and in favor of the

tudent learning according to his. own natural bent. RoussOu might hakre be a'

speaking directly to those contemporary federal education officials who waler

why all the billions of dollars'spent to improve reading programs in.AMerican

schools have brought little ih the way of perceptible results., Over 200 years

ago Rousseau said,
. .

"Reading by some strange perversity hps become a torment for childhood.

Why should this be? Because Mk v children have 'been compelled to learn'

it against their will and made to put it to purposes whi,*.h mean nothing

for them. Great-stress wasiald on fin,dinD better methods of teaching .

children to tread. Reading cases and cards have been invented and the child's

room hds been turned inn a printer's shop. Fancy all this. elaborate

contrivance; A surer way that nobody thinks of ,is to create the desire

to read. °Give the eqldti:!Iis'desire and have done with gadgets and.'anw.

method will be good."' .

V'

A
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With a few changes in wording, Rousseau eould also have been talkinvi to the
contempprary researchers in foreign lan.guageeducalion ware ean'find no %
pbrcepLible improves nt in studeet achievement despite all..the millions of
dollars spent on electronic gadgetry ands upon crash'inservixe programs based
upon what was supposed to have been a mythod6Jogical breakthrough. "Why did*
all this effore during the last decade make' some measurable difference?
I suspect.thal at least part of the answer lies in Roosseaurs, idea.that, if

.

we give the student the desire, any method wi..11 work. In other words, student
interest is the key, Without it, methods and gadgets are irrelvant, including

,

dhe.language lab (which somebody hag recently refetred to as. education's Edsel).
To.apply contemporary-jargon to the instance cited above,..Rousieau's method for
teaching .reading was to 'get the student to see reading as.a =ns Of selfr
actualilation. And unlike generations of Rousseduian romantics (who mis-applied
his theories) , Rousseau,saw "well-regulated libertv' as a necessary part of

.

-instruetion.4 And the regulation in edueation comes from the standards inherent
in the materials to be learned. That is, the integrity of any discipline is ..

built in it is,.therefore, beside the pint, for examPle, for a student to
declare that the subjunctive'is bad for his menial health! The dAjunctive is
.simply there as a documtfted fact relating to the speech patterns of thetarge;
culture. ft is not a product, of authoritarian adUlt behbviOr., Educational.
theorists from Rousseau to Dewey and beyond have generally noted this
relationship between pupil.. and subject metter. Where the pdpil is conclrned
the role of the teacher is not to merely satisfy individual wants or needs.. '

,

In fact, to attempt to base- a curriculum entirely on the'cOnfused and transitory
gropings of youth is for the'adult.world,to declare intellectual bankruptcy.
Even Jonathon Kozol, an outspoken critic of publid schools and an advocate\of
f.rep schools, has noted the tendency of the contemporary free -school moveme t to
do prec:Lsely that. In a recent art,i:cle he condemned both permissive and autlpritar-.
ida extremes of teacher, behavior. As he put it, \

. .
.

"In an effort to .avoid the standard .brand of classroom tyranny.that is. \:
. . .

identified so often with the domineering figure in.Che. .... public (School)\
6ystem, innovative free school teachers often make Elie grave mistake of
reducing themselves to ethical and pedagogical neuters. It is .ust not
,true thactbe best teacher iss-the one who mos successfully pretends
that he knows.nothi.ng."P .

So the real danger of interest-centered programs Is that they tend to
sacrifice the integrity of the discipline. Student gratification, -tends to
become an end in itself,withoutiregard what is learned. ,For some reason
that has been the fate-of major educational reforms throughout history. Dewey
.saw it happening in the progressi.Ve education movement as easly as 1902,
and he warned that such excesses in the "new " -. progressive education would only

lead to the re-implementation ,of an extreme form of the old authoritarianism
(which, historically, is precisely what: happened). As he expressed it a half
century ago,

I

. ow'
"The student is expected to develop this or.that fact out of his own
mind; he is told to think things outi.or work things out for himself . . .

Yet notilIng can he developed from nothing, nothing but the crude can.
be dewvloped out cif. the crude. It is certainly as futile to expect
a child to evolve a universe out (.1 his ownNmere_mlnd as it is for a
philosopher, to attempt that task,"
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'considering the extremes bad it is my feelieg thar we in

foreign languagesvhave tended to move in the direction of introducing too Much

content at too fast.a'rate. in fact; one of the major obstacles to the

implementation of interest-cenjel.ed toreign language proprams is the obsesion

which we .seem to have in this country to Covering all the pages in any.given,

textbook between September and June.. 1 mention."this.count& because diaing

my visits to school;; in Germany, I was surprised to note that, even with a

longer school year, Were was much le'ss content in their foreign language texts,

They were using thin little volumes.to cover all entire school year Tho emphasis

was on doing fewer things and do'ing them well.. Now, I doubt that we will see,

shorter American textbooks in the near future. I know people who .have tried. to

write th6m. The publishers simply wouldeAt go along, on the grounds., of market,-

'eV-laity. Therefore, one of the necessary co-learning tasks for students and teacl 'rs

will involve learning how to use oxisting,textboeks as basic resources rather

than as basic curricula. That is, instead of trying to get students to memorize
---------

by rote an entire corpus of dialog and pattern drill Material, just as it is

presented in the text,e6the role 04- the teacher is to help students learn how' to.

create their own memory mediators using that corpus of textbook material g,(5):

refereve. There is some reserrch Lo support this approach. In a carefully

controlled study one investigator foend that students who created tiheir oyn memory

'mediators were able to recall tap -to 95% .of new learning materiaf. 1Withift. the

same time perioa,,students who were given} the same materlal in precooked forM

retained less than 50%, at best. Unfortunately'this latter approach, involving

the rote leatning of specific ,utterances; is what 1 find all too many language

teachers attempting to do under the name of audio-lingualism. Ironically, even

when we succeed in implanting specific utterances in the student's mind, we. Illay

4 have done him.more harm-than good insofar. as genuine commenication is concerned.

As to the use of a. basic text' series; 'I agree for the most part with the

Committee of Canadianianguage Teachers who stated,

"The textbook is, still needed to introduce students in an orderly ,

progression to the structural concepts of the language. 'it should serve

as aready reference, but it must be expanded and'reinfOrced by a rich

variety of supplementary.materials through the inventions of the

illginative teacher. It is particularly important to provide supplementary

mdrerial for active communication. "That 'is, matetial.which will. relit

directly to on,e's. immediate *environment so that the qtudent can express

himself in terms of his multi-faceted surroundings."!
4

There is, by the, way, some pretty devastating evidence to indicate that we have.

been neglecting this area of. Active personal communication. A.few4years ago 'a

researcher in lowa did an analysts of 54 ifferent tapes of. third-year

language instruttion submitted voluntarily by tea4hers-in three midwestern stater.

.His findfngs suggest that less than two hours out of an entire school year

are devoted to having indivdual students express any of their own idda's -by mearts

of the foreign language. Almost all of the classroom interaction involved

teacher talk or else it was a sort of ventriloquist-and-dummy gelationship with

students responding only to stimuli originated by the teache'r. And I think.thst,

in part, this is a direct' result of the teachet, with the best of intentions,

trying to' cover an impossible Amount of material. In this regard? me also

have the problem of some college people who makelbelieve that 'they are covering

twice as much material in a year as the high school:teacher makes believe.he or

phe is covering in the- same time span. Imagine this approach being applied to

English literature where we would e'r up saying, for example, that if it requires

two hours of a high school audience to view presentation of Shakeskreb
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H act, then by simple 1pgic, we ought to require the, actors to deliver ,their
li,es in twice that speed when thpy are playing for a 'College audfence.
And Imagine drawling out the "to be or not to be" soliloquy at one-fourth the
:rate when confrOnting a ,union high school audience!.. tow, the moral of all
this nonsense is, that we somehow have to break out of this cycle of events
which causes us to pla.ce_undu.e.emphasis upon theauflq.1112! material which a
teacher covers. (And a2tually, if.iwe're really honest about it:II's only ehe*

teacher, who covers the material.) inatead, we have to.emphasize,the sitallipf of

the experience .which the studentlundergoes within the language program. Failure

te:da' do in this day' and age can be catastrophic. .There are several hlth schools
in my state, with enrollments, as highoas 500, which have totally dropped their
'remaining .one foreign language for next year. Thae.s tke kind of cutback that's

taking place In many schools.t This case is somewhat typical. . . The teacher.

had "staadards"--what he didn't 'have was students. And the school board Would

no longer Allocate funds for a program .with an enrollment of 12-pupils--less

than:3% of-the.student body.
,,--

So let's f'ace it. The rat race.of:the college-oriented .cUrriculum is viewed
as s-rrelevant by an increasirig number of young people. Let's also face the
fact t-at, at the high school level, we in foreign langUages are increasingly
in competition wIth,a lot of interesting electives and hobbytype courses in

. other. subject areas. Felt example, creative-writing and filmmaking in English,'

isimulation and game theory in the social studies, and many other cou ses which
don't have time to discuss hers. yowever, I'm not suggesting that e try to

. compete by converting the language clasbroom into a teenage day-care center.
On the contrary, I feet strongly that in building interest - centered programs,
great care must be taken to maintain standards. So what Are standards?

.

. .
. .

Some people seem to think .they've taken care of the standards question, by
4.- ,

pleying,ctte little word *games with a few hundttiprbehavioral objectives, to .the
effect that "given certain conditions the.students will do thus and. so at the

807:level." Well, that approach botherS me. And one thing I don't like about

it is the arbitrary percentage figure. And -r alsO don't like the treatment

of learning as a series of discrete, measurable output behaviors... It happens

c
that T. do a lot of air'travel. Andt on a recent flight.,.. -it occurred to me, what

if the pilot had been t:ained on a behavioral objective which read: "Given
Boeing 727, the pilot will take off and land the aircraft successfully, eight

- out 9f ten times . Ott

The point is, I don't want either pilots or language students who have
been trained to think that they have succeeded when they have achieved a

.minimum level of performance which 1,1s checked' off. as a finished product at

some discrete-point in time As An educator, what I am looking fax is'6tudents
in 2.112 field who care enough aboutwhat they are doing to aim at disciplining
themselvds toward optimum sustained performance.

hus, the basic function of interest in foreign languasS education ig to*
induce students uo care about optimum standards of performa&e, and to work
toward that complex synthesis of skills, emotions, and areas of knowledge which

# 1 is characteristic of any. worthwhile learning. In this process, interest aid

standards are inseparable.

0



a crucial point. So, let m draw from another field ofI Lb ink Ii L;
study to further.clarify what I mean. , I know p guitar t....!acher who has

a waitinglistiof stdent.s, some of whom want to play'elassical music,. others

-- folk music, others country-western, etc. Whatevet the.student is interested

in doing becomes the starting point llowever-although the., content is .t

oriented to outcomes which she'sLudents perceive to be relcvant--this teacher
also has very rigid standards. For example, students must drill on the corfect

use of-the right and left hand., and they must: get it .right. They must learn

to read music, inSofar as, that rootling pertains to what they're trying to,sto.

However, there is always a dirpct perceptible line between what the student drills

upon, and where all that pthetiee'leads. That is, there is mu emotional pay-off: 1

Hours 'and hours '0 tedious struggle with. frets And string produce an-,outcome

which has :esonh/ meaning to the student. .We must create.ccmpatable,situations. .

in the foreign lqnguage classroom. Furthermore, satisfying outcomes cannot. be

poOtponed until -advanced levels of .net ructiok WiEh eoda.yls students--tho

so-called generation"--it is obvious Lit the curriculum must consist of .

_.;mikh more thip one series of dialogs and pattern drills to be followed, by another
series of dialogs rind patterndrills, dll labeled.with exciting titles like

French,l, Cerman.lI, fianish III, and Russian IV. Instead, there must be a

visible persOnat outcome for each practice session. Unfortunat6ly, many .foreign

language cla0;roomssresemble that old sadistic joke where the' child says,

nMommy, wheri, dd we get to Europe?" And the mother answers by saying, '"Shut up
.

and keep swimming."' -in many so-called audid-lingual clhssrooms stud6nts are
saying, in efSect, When di get to do something with the language?" And too

oftan the andwer they get is, "Shut 'up and keep memorizing!"
.

.0/
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. .

lnstad of this we've got to give then a chance to do somethingllith the
.

..
foreign langunge. However, the problemjs that-in contrasl: to learning vocal

or instrumental music--audio language production requires a vehicle beyond

itself. . . A person singing and plilying a gullarecakenjoy the experience
almost 4ywhcrc, alone brin grehils. HoWever, after Ole .novelty has worn off,

there is not*much satisfaction merely in hearing one's own voice even in a

second language. (Hence, t'he ultimate idiocy of total indiVidUalization;

neither human beings no languages have hny real .meaning;butside of a social

eontext.). 'c% what is required is the creation Of situations in which it makes

i
sense for student to use the foreign language in 'a non-threatening social

situation. Ultimately, this must. refer to something which the student is
.,

interested in. For without positive feelings toward la.guage study., whatever'

skills the student acquires ace quite transitory. Worse yet, the results can

actually be, negative. 'Within the professlpn we have a classic example of negative

results. I atlireferring here to' the relatively large numberof school
administrators who are actively hostile to languages largely because' they had , .2

been compelled to pass the doctoral reading exam. In many cases the main learn'ing

outcome was a deepseated distaste for anything that had to do with foreign

languages in any form. And this is merely one dramatic example of the simple

feet that our salvation. as a' profession does not lie in standards and requirements

which are impoodd:on us 'from above. On the contrary, it lies in the standards

which the student chooses to internalize bechuse he feels deeply that the

language course contains something which is worth his time and effort. Foreign

language 'requirements can 1.,et stUdents into 'the program physically. But in this

day 4n0 age, the problem is to keep them there.mentally and emotionally (as well
1

as physically). Thus, at the beginning instructional levels we must not look to
.1

the university graduate school or any other olympian source for guidance regal-ding

course content instead, we must seek out instructional contept which answers

the following questions affirMatively:
. .
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"Is it a genuine sample of eultural or linguistic material?

'toes. it fit the student's. level.. of ma,turitynnd.inteilectual development?"

And, "Is it appealing to the student?"

Thai is, does he perceive it to be interesting and worthwhile?,

There has been a tendency to define standardsalmost from thevbeginning-;-
Au terms of literary or philoldgical material. However; from the standpoint :of

general education --- which is the basic function of the elementary and secondary
schoolthis pre-Occupation-with belletristic content is suicidal' in today's

world. Or .to put it posltively, the. language of each of the various target

cultures represents a wide,spectrum of potentially stitlating content.
Litertiire provides a small, (albeit brilliants), ray of light in the cultural

spectrum of .any given nation. However, the appreciation of works of literature

in the foreign language is a culminatiauexperience, one which is best realized

in =the context-4f a broad cultural 'awareness by a student who has achieved
considerable degree of sophistication in the use of the regular, everyday

language, To-introduce foreign language literature to students who are

culturally and Ainguistically naive is to invite them .to regard foreign Aanguage

study asctanfusing, elitist and basically irrelevant. After all, the most basic

aspect of humanis.tic studies, however you define humanism, must be'a feeling of

satisfaction in what-one is doing. This applies not only tb the scholar rho Is

engrossed in Ills research, but also to students at the earlieft levels of instruction,
0Most of all, it 'applies to literary purpuits. As Robert Stockwell so aptly

expressed it ow.ir ten years ago,

.0414irely for literature' to cenveyany other value whatever,' it must first

give.pleasure. Anil to enjoy it one has to handle the language with a

measure of ease. For the benefit of literary/studies the student must 9

have the ability to handle the ordinary non-li/ierary.language comfortably."

If this reasoning is correct, then the interest- centered approach would te of

'benefit to that small number of stueents whoAll some day pursue literary

studies in higher. education'. However, for t/he secondary .school teacKer, ark

interest-c'enter'ed. curriculum could well meah the difference between having and

not having a language program by the end off this decade:, For if present trendsf

toward electives and -away from requirements 'continue, the college prep rationale

.
for high school study o,languages will l'ose what little force it may still retain"

In any case, in my opinion, it has always been a highly quest.ionable procedure

to suggest that high school language study exis4s primarily a$ an entrance ticket

to or an exit ticket from/higher education. The unavoidable counter 'implication

is that it has no inhe'renft value of its own.

I'm ,also convinced that the most romanticized extrinsic 1?twards,..which

we have been inclined to give, carry very little weight .with today's students

as a ritar Motivator. It will be increasingly futile to claim, for example,

that students need Cerman.for science, French for tourism, Spanish for commerce

or. Russian. for national. defense. Maria Alter has commented on this-in her

booklet entitled A Modern Case for Cerman,(which would apply to other languages

Equally, I think). She says,
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"1i eyer valid these re:v;ons are, offering them, today for public

consumptAn is like to nich teed on as min who is dying of thirst.

Instead of praising virt UP:1 t hat :0-'em of little relevance, . . . let

us find out what needs our clients Aw . . and .pitch

shut 'direction. Self-undorstaudity, for eyar1p.14-,--fs-:;valid today

as it was 15 years ay.o.""

And she concludes her Modeln--e:Tse for Cr:in with these words:

"Replace L.1),ct,-01a image of ;in austere and difficult -subject,, reserved.

for Ur. attire, mOtivaLed,eintelligent student who knows what he wants

and--0 ere. he is going . (Repl:tee i th. to More'frivil Otis but

more attractive imago of a 'tun' Subject for everyUody, taken

-- at least partly for enjoyment. A :Iihriect,' furthermore, which has not

foSsilized in splendid isolation from the changing world, . .

subject'which does not,limit i.t ti relevance,to past culture or current

pragmatism, hnt wants to he and is relevant to life. A young subject,

dynamic subject , a modern ,subj eet

Now, obviously, there is no 'SiMple formula for implementfug this sort of

thing . in fact , I 'm :cony incdd that it is Impossible t o t ransplinit any giver

sot of conditions and instructional techniques i n n koto from one 'school district

to Another (or from one college to another, .tor that matter) : Despite-all.
oui- efforts to standardize mthods, we still end up with a particular teacher,
who hay. a 2:articular personality and professionaJ backf,.rohnd; teaching in'a
2.E.Ixtrculqf community on a.particnlat day La a Layticul::r group of .young people

who are in a particular mood (sJE:imes is, Glic:refo-rc, sheer

lolly to attempt to provide -a teacher, in advance, wiCh a set of. specific
.

behaviors which ca u be conveniently "rlugged-in" to fit the daniands of altil) possibl?.e
4.

future situations. only the pboOle who are closest to the ,situation have a chanep,

of coping with it. And, bascially, Gibt means the teacher:a-id tl-r2 .studentn., .

So, instead of a prQscribed nethodoluy, what. is neyded is a m)riad of appro.acheS;

we all thrive-on variety and non-predictability. Thug, pdft of the new 'teacher

role for th- sdventies is to experiment with many techniques and to Obtain

feedback from student^ to find out what works and what does not In s2me case.F.

a student. project or field trip may get Kood regplts. . . overdone,' howevr,

such activities can become wasteful and denotivaLing. 'similarly, independen>

study may prove satisfying to some students for sore aspects of language

acquisition. However,, i f ind iv i dual izat. ion into a standard' ,cad pattern

with students working In isolation on pre-stated objectives, then the results

'will ultimately lie quite deadly:*

*For amore comprehensive treat....&.nt of this topic 1 Nfer the reader o the

nine, - chapters of the 1973 Centr'd .Srates R(Tort ontitled, Stwiont Motivation

and the Foreign Lawnliwe Tyncher, ed., Frank qr-ittner,-pUblished by Natiotal

Textbook Company;, Skokie,. L,9.73.
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